
CURRICULUM INTENT, IMPLEMENTATION AND IMPACT POLICY

This policy outlines our key priorities with regard to the curriculum and the responsibilities of all staff.  It is

presented in three parts: Intent, Implementation and Impact and incorporates guidance and policies on teaching

and learning, the super curriculum and assessment that were previously separate. This reflects the interrelated

and interdependent nature of these  different aspects of the content, sequencing, delivery, monitoring,

assessment, evaluation and iterative development of the curriculum as represented in the diagram below.

Curriculum intent

Elizabeth Garrett Anderson School is committed to ensuring that all students can achieve without limits. Our

curriculum is an entitlement for every student. It both celebrates the diversity of our communities and gives

students access to knowledge outside of their experience in order to develop a rich and broad understanding of

the world.  Recognising the strengths and needs of the individual is at the core of our school; this ensures that all

students can and do achieve both academically and personally. We believe that students should leave EGA

having achieved more than they ever believed possible and with the qualifications, resilience and confidence to

help them to achieve even more in the future.



To support this aim, our curriculum must:

● Allow all students to study a broad range of subject disciplines;

● Provide opportunities and support in order to secure outstanding outcomes for all students;

● Value and celebrate the diversity that is the foundation of our school community;

● Build students’ tacit knowledge by giving access to social and cultural experiences they may not

otherwise have access to;

● Provide meaningful links with the world of work;

● Actively encourage students to participate in enrichment activities that provide breadth and enjoyment

for all students and also nurture the talents of individuals;

● Teach the learning habits and  behaviours that will allow students to becoming effective independent

learners (our expectation of 100% engagement);

● Develop young people who are leaders, ready to take their place in society, who will prosper for

themselves, their families and their communities.

The EGA Super Curriculum

At EGA we believe that it is vital for students to be engaged in a curriculum which is both academic as well as

personally enriching. We recognise that successful students need to develop a range of skills and qualities to

equip them to be great employees, future citizens and happy and socially active adults. This is achieved by an

outstanding academic curriculum offer, running parallel with a coherent Pastoral Curriculum and a wide range of

entitlement and enrichment opportunities that we refer to as the EGA super curriculum. The super curriculum

consists of all the additional experiences that add to students' academic and pastoral success, all of which are an

integral part of developing well rounded, curious, and successful students.



At the heart of the super curriculum are a programme of entitlement activities delivered via the timetable and on

drop days. In addition, a wide range of enrichment activities are run that support students to develop their

particular interests and talents.

Curriculum Implementation

The implementation of the curriculum is a responsibility that is shared by a large number of staff. The

responsibilities laid out below are in place to ensure the fidelity of the curriculum intent but also allow for

adaptations to be made that cater for the needs of different groups.

Subject teachers

Teachers have the overall responsibility for how they implement the curriculum for learners in their classes.

This can be broken down into specific responsibilities, which underpin our concept of expert practice:

● know and be able to articulate the overall intent of the curriculum in your subject area, as well as

how this fits into the whole school curriculum intent

● know your subject and how to teach it effectively - engage in CPD and develop your pedagogical

content knowledge (or ‘deep representation’ as Hattie calls it)

● know your scheme of work / curriculum / specification / assessment requirements and teach content

in the appropriate sequence as outlined by the head of faculty/department/subject

● know your students and their needs using baseline data and pre-assessment to inform your planning

● plan individual lessons and prepare resources for lessons

● deliver lessons which develop students’ knowledge and skills

● be responsive to the understanding of learners within lessons and give feedback accordingly

● ensure that students’ are producing high quality work, and taking appropriate action where

expectations are not met

● assess how students’ knowledge and skills are developing over time

● ensure that teaching over time helps pupils to remember what they have been taught in the long

term, e.g. through regular retrieval practice, spacing out practice, and interleaving where appropriate

● engage in CPD including incremental coaching in order to continually develop your practice

● evaluate the effectiveness of teaching strategies and use this evaluation to inform future planning

Lessons

Teachers at EGA have considerable professional autonomy over their lesson planning, within the curriculum

frameworks set by their Head of Faculty/Department/Subject.  However, there are a few essential elements:

● A “do now” activity to engage students on entry. This is important to promote punctuality to lessons

and a productive, industrious learning atmosphere from the outset. It can be most effectively used

when it provides feedback for the teacher on where to focus today’s teaching.

● A high level of challenge for all students, while ensuring learning needs of individuals are met with

appropriate support.

● The strategic checking of the understanding of all students, through observation and/or questioning.



Tutors

Tutors need to be aware of the curriculum for their tutor group and support their tutees learning across

lessons. Tutors are often the first person to spot patterns of underachievement. By talking with their tutor

group about their studies, worries can be spotted at an early stage and much can be done to enhance

engagement, motivation and success.

Curriculum Impact

The curriculum must be regularly monitored and evaluated in order that:

● Iterative improvements to the implementation of the curriculum can be made;

● Unanticipated issues with the curriculum intent can be addressed;

● The learning and performance of individual students and groups of students can be improved in order

that all students learn without limits. This may include providing timely and appropriate interventions to

augment the curriculum.

Effective formative assessment practices allow teachers to focus their teaching in an adaptive and efficient way

and form the majority of assessment done at EGA. The teaching and learning that takes place in the classroom is

the most important factor in raising attainment and we actively promote pedagogy that ensures outstanding

learning takes place and ensures coverage of the intended curriculum and evidence of progress over time.

Underpinning high quality teaching is the effective use of assessment and feedback to inform teaching and next

steps.

Summative assessments are also important as they allow students to experience similar situations to those in

which they will take public examinations, build confidence and resilience and provide data that can be used to

plan adaptations to the curriculum and report to parents.

Assessments at EGA have varying levels of formality; from in class short quizzes, to full mock exams in an exam

hall. All assessments are designed to support teachers, students and parents/carers in understanding a student's

knowledge and skills and what they need to do to improve.

Effective assessment happens all the time in the classroom and should involve:

● Sharing learning goals with the students

● Helping them to know and recognise the standards to aim for

● Providing feedback that helps them to identify how to improve

● Understanding that every student can improve in comparison with previous achievements

● Teachers and students reviewing and reflecting on the student's performance and progress

● Self-assessment techniques to discover areas they need to improve

● Recognising that both motivation and self-esteem, crucial for effective learning and progress, can be

increased by effective assessment techniques.

● Following the guidance in the feedback section where levels / grades are not given to students and the

focus is on how to improve.



At KS4, students start to take mock examinations that closely reflect the content and conditions of external

examinations. This is to prepare students for their GCSEs and ensure there is clarity over the grade the student

is performing at. Having this information is crucial in planning for next steps to ensure the student progresses as

much as possible.

Feedback at EGA

For effective learning to take place, students need to understand what it is they need to achieve. Communicating

assessment criteria involves discussing them with the students using terms that they can understand, providing

examples of how the criteria has been met in practice and engaging them in peer and self-assessment.

We should:

● Identify student’s strengths and advise on how to develop them.

● Be clear and constructive about any gaps in learning and how they might be addressed.

● Provide opportunities for the students to improve upon their work.

● Develop a dialogue with the student through effective feedback and follow-up.

● Promote a growth mind-set through our questions, oral and written feedback.

Feedback: Core Principles

At EGA, we aim to promote consistent and high standards of feedback. This policy sets out  the general

principles which subjects have used to draw up their own specific policies to suit their curriculum needs. There

must be a commonality of approach to ensure that in all subjects, across all attainment ranges, students are

given the same opportunities to maximise their learning and achievement. The general principles are:

● Feedback should be timely and respond to the needs of the individual student so that they can

actively engage with the feedback.

● Verbal feedback, peer and self-feedback should be valued and balanced against teacher written

feedback in a meaningful way. These forms of feedback need to be carefully structured by the teacher.

● Teachers should use their professional judgement to decide the most effective form of feedback for

their subject. Subject leads capture this in a subject feedback policy to ensure there is consistency

within their subject area and so there is clarity over expectations for feedback.

● When detailed feedback is provided for students it is essential to allow time for students to reflect on,

and actively engage with, the feedback.

● Detailed feedback should be coupled with an Improvement Task that ensures the student responds to

their feedback and enacts the advice. This can take the form of redrafting a paragraph, re-answering

questions, practising a skill, etc. Improvement tasks should be completed in Green Pen.

● Awarding a grade or mark can reduce the impact of formative comments from teachers and so

grades/marks are given sparingly. Feedback and a summative mark/grade should be decoupled and

given separately.

● Feedback is a part of the school’s wider assessment processes which aims to provide an appropriate

level of challenge to students in lessons, allowing them to make good progress.


