
Our journey to become an anti racist school



Aims of the diversity group
● To ensure the voices of all members of the school are heard in order to develop a collective understanding of the experiences of our 

community

● To interrogate and modify the curriculum we offer, ensuring that we are representing in positive ways the rich cultural heritage of all 

members of our community 

● To ensure that we teach challenging and culturally diverse content with honesty, confidence and integrity, and that through our 

curriculum we question existing ideas of canons and cultural capital

● To ensure education, dialogue and reflection - as opposed to judgement - are at the heart of how we approach change

● To look at the systems and structures which underpin the work of the school to ensure that no staff are held back from developing, 

as and when opportunities arise

● To be clear in our message to the wider community the values which are at the heart of our school  in relation to diversity 

● To ensure all students are supported to develop themselves through not only the formal academic curriculum but the range and 

accessibility of the 'super curriculum’

● To provide ongoing CPD to staff to ensure we continue to develop our conversations around diversity in a meaningful way 

● To recognise the unconscious bias endemic in our society and in ourselves, and seek to challenge and erase it wherever possible 

● To look at the power of language and how we use it positively, sensitively and consistently when discussing issues of race and 

inequality and also when addressing students and each other

● To normalise a culture in which dialogue about race and cultural diversity is possible, good intention is assumed, feedback is 

welcomed, and fear of making mistakes does not hinder progress

● To ensure student leadership gives a voice to students in the running of the school and is encouraged to be active in the positive 

promotion of anti-racism

● To plan for our second EGA conference in Summer 2021



Why here, why now? - Sarah

http://www.youtube.com/watch?v=UA2xL0G9ZlI


A guide to denial  

● “If we stop talking about it (race) it will go away”

● “Stop playing the race card”

● “Why can’t you just get over it. It’s all in the past”

● “You have a chip on your shoulder”

● “But what about ………..(insert any injustice here)?”

● “I don’t see colour” 



Why do we need an anti-racist approach within education? 

● Schools can change pupils’ lives which is why it is important that all schools have an inclusive and supportive 

approach.

● We face a growth in intolerance and racism, despite anti-racist legislation and agreements such as the 

International Declaration of Human Rights, all around the world and within the UK.

● Young people’s ideas about race must be explored and discussed within educational contexts – if not within 

education, where?

● Education is a crucial place where we can challenge the ‘normalisation’ of many forms of racism, including 

Islamophobia and Anti-Semitism.

● Training and other interventions will not be effective unless there is a culture of open discussions about race and 

racism, where staff and young people are acknowledged as key to developing solutions.



Why do we need an anti-racist approach within education?

● Often, we do not immediately recognise racial inequalities, or understand institutional racism because 

incidents are not necessarily overt or recognised as part of a pattern.

● The aim of any anti racist school should be to explore the patterns of racism and not use a deficit model (such 

as ‘close the gap’) where solutions are targeted at changing the individual student or group.

● Black staff and pupils are not homogenous groups. All staff and pupils have identities which are unique to them. 

These identities include our ethnicity, but also our gender, sex, sexuality, disability, class and religion or belief. There 

are also differences in the way that different groups of Black staff or pupils are treated.

● The responsibility and expectation of challenging racism should not  just fall to Black staff or pupils, but they 

have a unique perspective and have particular understanding and expertise about exclusionary practices and 

policies. Their viewpoints and experiences should be considered closely.



Why do we need an explicit anti-racist approach? 

● Race and racism are not well understood – ‘race’ is a social construct, but race is mistakenly and widely used to 

denote difference.

● Racism is very real and yet often we deny it affects us, our behaviours or our school/college – whereas it 

affects every single student.

● The majority of the people around the globe are not white and yet ideas about white superiority are still deeply 

influential and prevalent.

● Black teachers and staff face a range of discriminations, including in recruitment, career and pay progression 

rates and also in relation to issues such as appraisal and job evaluations.

● There is a growing ‘blame the foreigners’ narrative for strains on schools and colleges, (and the NHS and 

all public services), which if unchecked will lead to increasing racism



‘A different perspective’ - Kevin

http://www.youtube.com/watch?v=oIZ0BHYOUw4


ITIPS  Carley and Jas 

‘The power of active listening’ 



ITIPs: Why being trauma informed is important



Checking in with yourself and others





Active Listening: Why this is important

Active listening is the ability to focus completely on a 
speaker, understand their message, comprehend the 
information and respond thoughtfully. 

Active listeners use verbal and non-verbal techniques to show 
and keep their attention on the speaker. This not only 
supports your ability to focus, but also helps ensure the 
speaker can see that you are focused and engaged. 

Instead of thinking about and mentally rehearsing what you 
might say when the speaker is done, an active listener 
carefully considers the speaker’s words and commits the 
information to memory. 

Active listening will be an important part of today’s sessions to ensure we are being sensitive 
to others needs and help us with regulating, relating and reasoning with those who have 
been through trauma.



What you may not see:
- Trauma
- Bias
- Low self esteem
- Negative narrative
- Prejudice
- Discrimination
- Generational trauma
- Historic/community 

trauma

Trauma is not always visible, even to ourselves



Why is creating discussion and managing trauma important?

As students are exposed to the issue of racism through media, daily experience, and 

history, they need adult guidance to navigate all of the information and experiences. 

Students need avenues of discussion and information that are factual, compassionate, 

open, and safe. By having these conversations ourselves, we will be better equipped to 

have these compassionate and open conversations with our students. 

While all students can be susceptible to distress from direct experience or viewing 

coverage of traumatic events related to racism, students from racial minority groups 

may be more likely to experience distress from acts of violence and aggression against 

people of color. Repeated exposure to trauma-related media stories focusing on 

perceived racism can impact the student emotionally, psychologically, and even 

physically. Stories in the media may fail to acknowledge students’ history, communities, 

or shared narratives of resilience.



What can we do?

● Understand yourself and your own beliefs, biases, privileges, and responses because this is 

an essential foundation for facilitating discussions with students.

● Establish a safe and brave environment for discussing emotionally charged issues: 

○ Highlight that everyone needs to have a sense of safety and trust so that they can express 

their perspectives and listen respectfully to others’ perspectives, even when there are 

disagreements. 

○ Prior to engaging in the discussion, set up options and provide clear directions for managing 

overwhelming emotional responses related to the discussion. These options could include 

permission to leave the room or to have a buddy to rely on for debriefing, processing, or 

support. 

○ Validate and de-escalate emotions when possible, but also realise that some people, 

especially those who have experienced complex trauma, often have difficulty identifying, 

expressing, and managing emotions. 

○ Check in with people periodically throughout the discussion (at the end of a question to 

avoid interrupting) to ensure that they continue to feel safe. 



What can we do?

● Practice by having conversations with other colleagues or staff before attempting dialogue 

with students. Get comfortable modeling the ability to have – and stay in – hard 

conversations. Differences of opinion, expression of real emotions, or challenging 

perspectives do not need to signal an end to conversation. Hearing others speak their truth 

can be painful, but this often means you are likely having honest conversations. 

● Offer a variety of ways for students to deal with their emotions in productive, constructive, 

and meaningful ways. Consider devoting time to physical activities, art, music, and/or quiet 

time following these discussions. 

● Honour and respect differences in emotions and responses just as you do differences in 

perspectives. Remember that no one has control over the impact their words have on 

others. Avoid responding angrily or defensively if someone interprets your – or someone 

else’s – words differently than they were intended. As best as possible, attempt to clarify.



What can we do?
● Recognise that some students may be triggered when learning about or studying historical 

events related to racism. Honour their emotional responses and permit them to connect 

with support when needed (time out, space to discuss their feelings). 

● Acknowledge that the impact of historical racism does not live in the past, but is an active 

part of the present. Offer empathy and understanding to students who express distrust and 

distress, as these emotions are key to acknowledging the past hurt. Validate and honour 

students’ experiences and emotions rather than trying to convince them that they no 

longer have a rational reason to feel that way. Avoid telling them that their past experiences 

should not affect their current beliefs. 



● Working with students who exhibit traumatic stress reactions (in response to historical and 

racial trauma or any trauma) can be emotionally and psychologically draining. Seek out 

assistance and secure support for yourself when needed. Step away from conversations where 

necessary for space.

● Reflect on your own identity and worldview, regardless of your race or cultural identity. 

Consider sharing reflections with other staff or colleagues and discuss about how your identity 

and worldview may impact your beliefs, biases, experiences, and responses. Keep in mind that 

these conversations about race and historical trauma, whether with colleagues or students, 

are often challenging, regardless of your race. Working to maintain a safe and brave 

environment for students while facilitating these discussions can add additional stress, 

difficulty, and exhaustion.

● Seek out various allies to help you process and grow as you address race and trauma in the 

classroom. Consider identifying allies who are of different races and cultures as well as those 

with whom you share racial or cultural experiences. 

● Do what you can to process the stories, experiences with your colleagues and peers before 

engaging your students. Make sure you’re emotionally ready to hear others perspectives. 

Supporting yourself:  self care and recognition 



‘See me , hear me’  Mirna and Lamese 



‘We’re not really strangers activity’ Niquelle



https://www.werenotreallystrangers.com/

In this workshop we will partner up and do a few cards as a group to open up conversations.
The cards will be on the powerpoint to allow us to have a consistent experience of the game.

https://www.werenotreallystrangers.com/


INDIVIDUAL:
Please write an anonymous question, we will discuss these at the end.

3 mins Once you have stuck your question up on the wall, please line up in 
height order. The tallest person furthest from the questions.



7 Minutes 

PARTNER:



PARTNER:

10 Minutes 



PARTNER:

12 Minutes 

Quarantine card: Keep focus specific to race. 
How was dealing with the increased conversations 
surrounding race during lockdown. 



PARTNER:

3 Minutes 

Quarantine card: Keep focus specific to race. 
Following the closure of school and in light of our conversation, 
how can we best support each other moving forward?



GROUP:

10 Minutes 

SHARE WITH THE GROUP 



GROUP:
Discussion of the questions the group gave in response to the first card. 

15 Minutes 



INDIVIDUAL: REFLECTION QUESTIONS 





Break 
11.25 - 11.45



‘Walk with me’ Shalini 



‘Walk with me’ Yasemin 

‘Dual heritage and white privilege: my personal (and continuing!) journey towards 
increased awareness’

















So overall, up until a few years ago:
Due to lack of education/ exposure/ awareness, my 
own feeling of not fitting in, the illusion of having a 
diverse network, and not knowing any Black people 
on a meaningful level, I was unaware of my own 
white privilege. In particular, the discrimination and 
unconscious bias faced by Black people wasn’t on 
my radar.





2020 – a tipping point
• Niquelle. Lockdown. A new type of 

dialogue. 
• The diversity group. An opportunity: to 

connect as human beings; for everyone to 
feel worthy of contributing; to break down 
assumptions and unconscious barriers; to 
learn from and support each other. 

• Realisation: we all have all sorts of 
struggles as human beings, but people of 
colour face an additional set of challenges 
which it’s hard for white people to fully 
understand. Now it’s time for us to try to 
in a new and meaningful way.



Thank you, Ndaba!



‘Walk with me’ Sophie

Videos embedded here from sophie

● EAL ‘how we view difference’



‘Walk with me’ Hamidah

‘Decolonising the curriculum’ 



Rationale for decolonising the curriculum
● Teach about non-European history – so that ALL students regardless of their background are 

aware of the achievements and significance of non-European civilisations on the world in order 
to tackle our unconscious bias that results from not being taught about the history of these 
peoples

● Dispel major historical misconceptions that non-Europeans made little contribution to 
civilisation

● Therefore tackle the racist ideologies that impact our unconscious bias e.g. that Africans made 
no contribution to civilisation and that non-European societies were less developed than Europe 
throughout history

● Reserving non-white history to black history month or one of celebrations reinforces the artificial 
separation between ‘their’ history and ‘our’ history, between ‘us’ and ‘Them. 

● Students have complained about the lack of non-European history in the curriculum – thus 
make history lessons more engaging and more relatable to our diverse student body

● Empower our student body by teaching about the histories of diverse societies

Runnymedetrust - Race and Racism in English Secondary Schools
• It is of course important for children from diverse backgrounds to see themselves in the curriculum 

and in the teaching staff, it is vital for white children to see non-white people as holders of 
power and influence



To what extent should the History curriculum 
reflect the demographic of the student body?

● There are certain misconceptions that need to be debunked regardless of the 
demographic makeup of the student body that will directly tackle the roots of 
modern racist ideologies:

1) Dispel misconceptions that Africans were always backward and made no 
contribution to civilisation

2) The so called scientific racism that was developed in Britain in the 18th and 19th 
century to justify enslaving Africans and the treatment of the non-white peoples in 
British colonies in order to understand the roots of racism in the modern world

3) Understand the legacy of the British empire – the impact Britain had on its former 
colonies and vice versa – thus explain the context of immigration patterns to 
Britain from the former colonies in the 20th century

● It is impossible to create a curriculum that reflects the histories of all the different 
ethnic backgrounds in our school and nor is it necessary. It would be counter 
productive to reduce a groups history to just a few lessons especially as teachers 
lack the knowledge and we do not have the capacity to do so within the limited 
lessons we have. It would also mean that students do not learn in depth about the 
history of different civilisations









‘Walk with me’ How we can all be allies Juliette  



Summary and thanks -  Shalini



Lunch 
12.45 - 1.30



ITIPS Supporting students who have   
 experienced trauma - Tina, Naomi and Jasmine 

Welcome and introductions -Tina



This can be a difficult subject to think about…

● Please take care of yourself

● Respect confidentiality

● Support is available ESP  (Employee Assistance program)   
08000 562 561

Self Care  

Working 
together



● Understand the spectrum of issues for pupils returning to 
school and be aware of the potential increase in disclosures 
and trauma related responses

● Spot the signs of anxiety, trauma, grief and being witness to 
domestic abuse

● Act to support pupils who are struggling with any of these 
issues, and know how to report concerns

What we 
are 
covering
?



● Bereavement
● Separation anxiety (doesn’t want to leave mum in the 

morning
● Witnessed domestic violence
● Be worried about falling behind with learning
● Been affected by gang activity
● Be involved in  peer on peer abuse
● Parent made redundant or furloughed
● Parent works in the NHS
● Family member is seriously ill
● Not enough food to eat at home
● Was caring for younger siblings at home
● Response to world events

Put 
yourself 
in our 
childrens 
shoes



The mental health concerns of non white children have seen a 
greater increase than those of their white peers.

● Greater increases in depression, anxiety, self harm and 
suicidal thoughts than their white peers.

● Suicidal thoughts as a presenting issue has seen a 
concerning increase of 26% since 2019.

● White children presented with a smaller increase of 18%.
● Anxiety and stress is the most prevalent issue with a 11.4% 

increase on the previous year with 3% for their white  peers

*Kooth – British association for counselling and psychotherapy accredited 
digital mental health support service – statistics for Black, Asian and Minority 

Ethnic children and young people

How 
COVID-19 
has 
affected 
the mental 
health of 
children in 
our the 
community
?



● Listen

● Discuss

● Tell others about concerns

● Sign post support

● Support  parents to help them feel confident that school is 
safe

What 
can  we 
do for 
our 
children
?



What 
we are 
looking 
for 
signs 
of?

● Anxiety

● Traumatic stress

● Grief

● Witnessing domestic abuse



••



● Lack of confidence
● Tiredness
● Have angry outbursts / Aggressive behaviour/  Anger and 

frustration
● Have a lot of negative thoughts / Mood swings /Become 

fearful
● Lack of response, or denial
● Seem preoccupied
● Seem to regress in their behaviour
● Start avoiding everyday activities
● Drug or alcohol use / High-risk behaviour 
● Have physical symptoms ( Headaches /stomach aches )

•

Specific 
signs to 
be aware 
of



•What do you do in the moment?

•Recognise you may be triggered

•Remain calm

•Listen

•Provide space and time

•Call for support if needed

•

As a 
member 
of staff 





How do we reassure 
students upon their 

return?



Embracing 
Uncertainty



Understanding 
that each child’s 

experience is 
different



Friendship & 
Bullying



Anti Racist School - EGA
Incidents of racism are still inundated and students are 
regularly being exposed to the things that are 
happening.

1. George Floyd
2. Breanna Taylor
3. Ahmaud Arbery
4. Jacob Blake



Lived Experiences of our students
1. London Bridge attacks
2. Manchester arena
3. Finsbury park attacks
4. Westminster attacks
5. Tommy Robinson and the FLA counter protest to UK BLM 

- 
6. Stories from parents of the past
7. Family members
8. Community conflicts 
9. Own experiences whilst travelling to school



Teacher Impact
Considering all we 
have done today how 
do we reassure 
students that EGA is 
an anti racist school?



What is our 
immediate 

responsibility?



Students: How will 
they proactively 

promote change?



What are the challenges 
we  might face in 

becoming an anti-racist 
school? What can be 

done to mitigate these?



We are not there yet…. We will embrace 
our uncertainties and in good faith 

keep the conversation going.

Thank you



Group 5: Feedback what can we do?
- TFTW
- Include in the tutor time session on the first day back 
- Making sure students know we are committed to ARS even though we aren't perfect. 

Ensure racism is dealt with straight away and taken very seriously.
- Putting things in the newsletter and on the website that are ongoing.
- Teachers being aware of sensitivity around language; some is emotive, some language 

can affect people without you intending
- Adapting the curriculum eg. different artists , international sports.
- Not being defensive; we are going to make mistakes; white fragility.
- Remind students that we have our own personal stories. 
- Giving students and staff the confidence to mix outside their comfort zone.
- It is human nature to make assumptions, we do it and so will students.
-



Group 5: What can students do?
- Feel comfortable about talking about the subject.
- Bring confident to ask questions.
- Absorbed racism from their parents.
- Accept and respect people's opinions.
- Be willing to be uncomfortable.
-  



Group 5: what are the challenges:
- They are in year group bubbles so they are not mixing. 
- Resistance from students.
- Resistance/racism from parents.
- ‘All lives matters’ attitude.
- Students accusing teachers of racism.
- Having the time and space.
- training.
- Curriculum restraints. 


